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A Study of Developing the "Prediction” Skill in the Intensive
Reading Process-A Paradigm for Reading Instruction
to Students at the National Taiwan College of
Physical Education

Ying., Chou

National Taiwan College of Physical Education

Abstract

An effective and meaningful English as a foreign language teach-
ing ‘prcgrﬂm mitst have clearly delined gouls which are set to respond
to students’ needs and interests.  For students ol the National Taiwan
College of Physical Education, the main purpose ol this paper
attempts 1o design and to develop an appropridte reading curriculum
which places importance on developing not only students” language
basic skills but the authentic usige of lapgunge. The paper describes
some key reading approaches, presents some relevant reading strate-
gies and techniques in order to be implemented in the classroom. It
is hoped that these realistic teaching activities will be helplul in
enhancing students’ reading ability.  This study is alse intended 1o
provide a theoreticul and practical guide to English reading instruc-

1ion.
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I. Introduection

This paper consists ol two major parts: the [irst parl conlaing
descriptions of some key approaches of reading, the rationale lor
teaching English reading: the second part provides reading siralegies,
tachniquﬁs. implementation in the classtoom. and recommendittions of
the progrum. This descriptive and exploratory paper attempis to
combine between theory and practice in order to develop an effective
and appropriate reading curricufim  for students of the National
Taiwan College of Physical Lducation. This project is divided intp
five parts.

The first part of the study addresses the motivation ol presenting
this paper, the background concerning student’s learning English and
the tmportince and scope ol the study.

Part two 1s a review ol literature pertinent to this study. It
reviews the nature of reading which is 4 complex psycholinguisne
process involving the reader, texi, and context. Three main models
of the reading process (the bouom-up, the 1op-down and the interac-
live processing) are also discussed in order 1o lind one appropriate
for students.

Part three presents relevant teaching methodologies which are
useful in [acilitating students’ reading ability. emphasizing the impor-
tance ol “prediction-ability” which plavs anoessential role in the read
ing process. This part also discusses the "direcied reading-thinking
questioning technigue” which aims at helping students develop their
predicting ability in reading.

Part four presents a meaninglul and purposeful sample ol leuch
ing activities based on the above theories and sirategies.  Inlformuation

is also provided on how 1o elTect the echnigues.
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The last part offers suggestions lor further rescarch.
Needs of the Reading Instruction

National Taiwan College of Physical Education mainly prepares
dudents to become elite athletes, outstanding physical educational
reachers and couches. English which entails a year ol instruction ol
two periods per week in this college is taught compulsorily as one ol
their credit courses in the first year. Students have to fulfill four
credits in order 1o graduate from this college. Some ol the courses
offered by other professors use English textbooks and relerence Ml e-
rials.  Muany graduates would continue to pursue advanced study a1
sraduate schools at home or go abroad 10 study.  They also have
many opportunities 1o communicate with loreign athletes or relevant
people in various international competitions in other countries where
English is the most popular and widespread mmong foreign langunges.
Indeed, there is a practical need for them to study Lnglish: espectally
to develop students” ability in temms of reading comprehension ind
skills. A% we all know, reading cannot be separated from the other
three language ars (listening. speaking, and writing ) in classroom
prictices.  With the proper wrillen materials and active teaching tech-
niques, it is believed that the four skills can be trivined and devel-
oped well at the same time. Therefore. providing an idedal English

reuding instruction is the best way ol learning Fnalish.

Problem and Learning Background ol the Students

Nevertheless, most of the students in this college dre not inter-
ested in this subject. paying little attention on it.  To the question
"“What subject do you think is the most diflicult subject in high

school?", 73% of the respondents in the first grade at this college in
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1996 to the questionnaire respond that English is the most difficult
subject. 81% of them think that Linglish is boring, and useless. Obvi-
ously. the English instruction in their high schools has problems. We
know that English instruction in most high schools in Taiwan has
heen based on a structural approach, focusing on teaching language
forms rather than language functions which has been given little or
no attention. The only purpose of learming Enghish is 1o pass the
Joint College Entrance Examination or other examinations. High
school English teachers emphasize on teaching grammatical forms
instead of the use of the language. The curriculum emphasizes teach-
ing structures and stresses sentence patterns.

Besides. when leaving the c¢lassroom, they don't have many
opportunities to use the language: they almost never speak Lnglish or
practice what they have learned in the classroom since. in daily lile
Frnglish is not commonly used on either Tormal or inlormal occasions.

‘Students confess that they spent little time on studying Lnglish
and never studied it seriously in high schools, They don't realize
thit English could be very uselul in developing their general knowl-
edge and understanding. Compared with those students in pther
colleges, students at this college have lower level in English.

In this way, how can we ask our students to speak Lnglish or to
use it automatically in contexts such as interpreting written materials
or understanding the spoken language of a radio or television broad-

cast?
Purpose ol the Study

Since English instruction in high schools lor these students is nol
successful when they have completed high school English study, the

assumption that students would be able to use the language automatically
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after simply mastering grammatical form is certainly incorrect. Since
they are not interested in and afraid of this subject: since English is
o imporlant to them. the English instructor has the responsibility to
provide them with an active and realistic curriculum, to choose appro-
priate teaching materials as well as to provide them with prefessional
knowledee in their areas of study. The curriculum should be placed
importance on developing not only their lunguage basic skills but the
authentic usage of lunguage. The monotonous teaching activities
which caused students to be bored need 1o be replaced by active new
ways of activities. In short, the purpose of this paper is 1o design a
leaching program which will provide students with learning OppoTiuni-

ties that will enable them 1o;

- be interested in the course which most of them are alraid of.

- develop their thinking ability and express orally their ideas.
understand and communicale with others without difliculties.
read with the speed appropriate to the density of the muterial
provided.

- write with compelence.
Scope of the Study and Class Description

This project attempls to provide only some key strategies for
teaching reading, to focus mainly on developing one of the reading
abilities, The materials were chosen according to the level ol the
defined learners who are both male and female students in the Athlet-
ics Department at the National Tuiwan College ol Physicul Fducation.
50% of the students are in the lower intermediate levels and 40% in
the intermediate level. Their average age is 18-20. Based on (he
English curriculum for the first grade students in this college, the

time allotment is two periods of 50 minutes per week in each
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semester. The time allotted for developing the reading skill mentioned
in this paper is 8 periods with two sample articles ol which only one
passage is presented. These activities emphasize the development of
students' abilities in comprehending the content ol the passage by
stating their predictions during group discussion.  The study is

desceriptive and exploratory.
II. Review of Literature

Reading as a Psycholinguistic Process

During the past decade, EFL/ESL reading theory has come under
the influence of psycholinguistics and Goodman’s (1967, 1971, 1973a)
psycholinguistic model of reading. Goodiman (1976) says that as a
fluent reader of English, you probably engaged in the following activ-

ities while are reading:

Sampling the text for clues to meaning.

Predicting, on the basis of the relationship between those clues
and whit vou already krow, what the meuning ol the texi
might be and what will come nexl.

Testing this guess by further sample ol the text.

Conlirming your guess. or rejecting it and seeking another
hypothests about what the text means.

He has called this a psycholinguistic guessing game in which the
"reader reconstructs, as best ss he can, a messuge which has been
encoded by a writer as a graphic display™ (1971:135).

Reading is u complex communication process in which the mind
of the reader interacts with the text in a particular setting or conlext.

During the reading process. readers construct a meaningful representa-
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tion of text through an interaction of their concepiual and linguistic
knowledge with the cues that are in the text. The reader uses minimal
language cues within major compopents of lunguage. These cues
(graphophonic, syntactic, and semantic cues) assist  readers  in
sampling. confirming, correcting, and rejecting the predictions they
mike about the message. (Barnitz, 1985)

Other researchers also view reading as a psychoelinguistic process.
1. Taylor and M.M. Taylor (1983) present reading in terms of a
"bilateral cooperative model” (p.233). According to this view, read-
ing consists ol two "tracks” of inleracting processes. The left track
involves functional relationships, sequentiully ordered material.
phonélic coding. syntax. and other linguistic funclions. The right
track involves global lunctions, such as patterns. sceking out similari-
lies between input patlerns and previously seen patterns, evoking asso-
ciations. and relating the meanings of words and phruses with real-
world condifions. The two tracks "cooperate’ in constructing meaning
from text. The right track makes predictions; the left track correcls
predictions and links the results Into phrases. clauses, senlemces, and
large texl.

According to the research reported in Spiro. Bruce, and Brewer
(1980). there are wt least three essential elements ol an adequate
model of reading. First, reading is multileveled in that pative readers
use various levels of language simultaneously to access meaning,
Readers use their knowledge of the world and their prugmatic,
discourse, syniactic, morphological, and phonologicul knowledge in
consiructing and reconstructing meaning. Secondly, reading is interac-
tive in that the reader's comprehension is "driven" by the knowledge
siructures or "schemata® of the reader and the specific content and

linguistic structures in the text (Rumelhart. 1980). All the levels of
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buckground knowledge (social, hinguistie, conceplual, elc.) interact
stimultaneously as readers construct a meaning for the text. Thirdly.
reading involves the generation of hypotheses as readers make predic-
lons aboul the meaning of a text. These predictions will be
confirmed or rejecled as reading procesds. (K. Goodman, [970).

Psycholinguistic rescarch on reading implies that reading instruc-
ton should provide opportunities for students 1o discover the process
ol the total orchestration of language and conceptual skills with an
emphasis not only on the meaning intended by the author and reader,
but also on the strategies lor constructing meaning for a text
(Y.Goodman & Burke, 1980). Students need to become less text-
driven and more strategyv-oriented as they learn to sample; predict,
conlirm, and reject hypotheses they make while reading, These strate-
mies ure claimed 1o be universil lo the reading process, independent
of the particular lapguage ol the reader and the 1exi(Hudelson. 19807,

Muny researchers believe that reading is an active process. The
students worked imensively. interacting with the text in order to
create meaningful discourse. According to this point ol view, elli-
cient readers develop predictions about the contenl of a passage.
Along with rexwul clues, knowledge and experience help readers
develop expectation about what they will read.

Recent research has shown that elfective second language read-
ing, like elfective first lunguage reading, involves an interaction of
the reader with the text. When d person redds, two aspecis ol the
“"human information processing system" continuously interuct. When
the reader locuses primarily on what is already known in tryipg to
comprehend a text. this strategy is called a concept-driven or “top-
down” mode (to be delined below). On the other hand, when the

reader relies primarily on textual information 1o comprehend, this
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strategy is called a daa-driven or "bottom-up” mode (Rumelhart,
1980).

The reader must engage in both "top-down" as well as "boltom-
up" processing of the text, activating relevant background knowledge
of schemata of various types such as what Carrell (1983) culled the
contenl schemata and the formal schemata. The former refers to the
background knowledge of the culiural conient of a text and the latler
relers to the linguistic knowledge, i.e. the background knowledge ol
[ormal, rhetorical, and orzamizational structures of different types of
texts. In practice, these two processing sirategies are employed inter-
actively and simultaneously as the reader tries lo relale the new infor-
mation in the text to what is already known. But the twe modes are
not ased equally. In other words, a reader will rely on knowledge
about a known topic to sort oul word meaning; conversely, a reader
who has a mastery of the text’s vocabulury but 1s unfamiliar with the
topic will rely on word knowledge in order 1o comprehend d text.
Reading models have been developed to describe the way readers use
language information to construct meaning from print.  How a reader
translates print to meaning is the key issue in the building of maodels

ol the reading process.
Definition of the Models in the Reading Process

The most frequently relerred 1o second languase reading models
are bottom-up, top-down and interactive. Each model varies in its
emphusts on text-based variables: vocabulary, syntax, rhetoriecal struc-
fure, cultural content, and reader-based variables: background knowl-
edge, cognitive development, interest and purpose in reading, strategy
use (Barnetl, 1989),

Boltom-up (text-based or data driven) models are models of read-
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ing that assume the process of translating print to meaning begins
with the print.  The bottom-up model has the reader begin with the
written 1ext (the boltom), constructing meaning from the letters,
words, phrases and sentences found within, thus processing the rext
in a series ol discrete stages in u linear lashion (Barmetl, 19891 In
other words, the reading process begins with decoding graphophonic
information in order to derive meaning [rom print. Tt is assumed that
stutlents will be able to comprehend the message alter they recognize
each letter and then each word.

In contrast, the top-down (knowledge-biased or conceptually
driven) models are driven by the reader’s mind a1t work on the text.
The reader’s general knowledge is used to make inelligent guesses
about whut will come next in the text; onlyv enough of the text is
sampled to confirm or reject the guesses (Barnetr, 1989). The process
15 nitiated by making predictions or "educated gsuesses” about the
meuning of some unit of print. Readers decode graphic symbols inlo
sounds to confirm hypotheses about meaning. The model emphasizes
that information processing during reading is trigeered by the read-
er's prior knowledge and cxperience in relation to the writer's
messiage. Vacca, Vacca and Gove (1987) say that there is actually no
pure top-down model because readers must begin by focusing on
print.

The interactive model combines the reader and the written text
simultaneousty ind equally, in order to impact reading comprehension
in the most effective manner (Barnett. 1989). This model is based
on the assumption that the process of translating primt to meaning
involves the use of both print and prior knowledge. The process
begins with the reader making predictions aboul meanine and decod-

ing graphic symbols.
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The role of background knowledge in language comprehension
has been formalized as schema theory (Bartlent 1932: Rumelhirt,
1980). Background knowledge, referring ta a set ol closely related
concepts or knowledge previously acquired by the reader. has recently
been secen as useful in describing reading comprehension.  As Bemn-
hardt (1984) says that comprehension is the process ol relating incom-
ing or new information to information already stored in memory. This
previously acquired knowledge structures are called schemala. Rumel-
hart (1980) gives the definition that a schema theory is basically
about knowledge. It is a theory about how knowledge is represented
and about how that representation facilitates the use of the knowledge
in pz;rtit:ular ways. According lo schemu theories, all knowledge is
puckaged into units. ‘These units are the schemara. Embedded in
these packets of knowledge is, in addition to the knowledge itself,
information about how this knowledge is 1o be used.

According to schemu theory, comprehending a text is an interac-
live process between the reader’s background knowledge and text.
Efficient comprehension requires the ability to relate the texiual mate-

rial to one’s own knowledge.

The Comparison and Implementation of the Three Models in

the Classroom

In order to read English effectively. students need to have many
reading skills. For example, they should have the skills of decoding
words, previewing and predicting articles. knowing the nature ol the
text, asking guestions, and drawing conclusions. etc. Among these
reading skills, some enhance the bottom-up model, some develop the
top=down model, and others enhance the interaction of the two. In

reality the reader never totally employs only one model of processing.
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We find that there are some weaknesses in the bottom-up and top-
down models. They both lack feedback. In bottom-up moedels, no
mechanism is provided to allow [or higher level processing stages to
influence processing stages that occur lower in the system (Pearson,
1984). "In r1op-down models there is no mechanism to allow for
processing lower level stages in the system. Another deflicit of bottom-
up models is that studems may lack understanding of the text because
the models do not consider students’ knowledge or experiences. As in
fop-down models, reliance on higher level processing will cause
students to have poor word recognition skills. The interactive models
appear to be able 10 cope with the problems of both bottom-up and
lop-dewn models. They provide a flexible [low of information in
which higher order stages influence the processing of lower order
stages and vice versa. These models can compensate [or deliciencies
occurring in the other two models. Therefore. in the classroom. these

three models are employed simultaneously.
I, Reading Strategies and Techniques

There 15 no single "right" way to impreve reading ability dnd
different -approaches will suit different teachers and students and
different circumstances. A teacher can develop methods according 1o
students’ need, interest and level for helping students make bheller
sense of what they read. The following methods are used 1o develop

students™ predicting reading skill.
Predicting As an Aid to Comprehension

Reading 1s a thinking process thut involves the reader in using
his or her own experiences to reconstruct the author’s ideas. Belore

reading, a reader can do something to improve his understanding. He
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can guess what will be in the passage. Prediction can be defined as
an intelleciual or emotional extension of one's knowledge and experi-
ence into the unknown, under the constrains ol specific conditions or
actions. The better the reader is able to make predictions, the less
confirming via the text is necessary. According to Fagan (1987),
predicting is one of the eight cognitive reading processes | predict-
ing, inferring, attending, analyzing. associating. synthesizing. general-
izing and monitoring) involved in constructing meaning [rom a texi
during the act of reading. He defines predicting as " thinking ahicad,
guessing, anticipating or hypothesizing”. It is upplied instructionally
through [ive specilic steps:

1. For the contenl of the lesson you are lo teach. identify the broad-
ranging concepl which will serve us the focul point lfor the
lesson. the point 1o which students can connect their own experi-
ence and knowledge.

2. Help students connect their prior knowledge and experience to the
concept through seme organizational scheme or format.

3. Establish conditions or actions Tor the prediction. into which the
knowledge and experience is extended.

4, Simulate the prediction,

5. Simulate comprehension.

Prediction is an eflective way to reach and teach students who
are having frouble developing and maintaining interest in school and
in dealing with the information sources they are required Lo use. It is
helpful because it builds on what students are, what they hive, and
what they know. It is elfective because: (1) the process shows
students how to funetion: and (2) the process places students in the

center ‘ol things, showing them where they (it and just how important
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they are.
These activities emphasize the development of students’ abilities

I. constructing meaning based on the buckground knowledge of expe-
riences and linguistic forms of English and alse on the use af

context clues from the lex!.

L~

thinking about the upcoming events from the clues given in the

paragraph or the whole selection.

3. comprehending the content of the passage by stating their predic
tions orally and in the written form during group discussion,

4. making inferences based on the information in the passage.

5. |'|.:s£mnfiirlg lo predicting/inferring questions generaled by the
teacher or by the students themselves.

6. evaluating their own predictions based on information [rom the

lext.

L

Questioning Strategies

Questioning strategics play an important role in molding the qual-
ity of students’ thinking. Questions can be used to help students
process information; o examine their leelings, values, and wititudes;
and to increase their depth of thinking. By the questions they ask
and by guiding students in developing their questions, teachers can
help students become critical processors dnd consumers of the ideas
presented in subject matter materials.

A teacher asks many questions during feaching as a way of direct
ing the thinking and discussion ol students. However, most ol the
questions are of the recall and memory types. Several swudies indi-
cale that most teacher questions are posed at the literal level of

comprehension. Teo many teachers pose questions that ask [or the
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mere reciall ol text based information, according to Allington and
Strange (1980, pp.196-197), who malntain that this type of question
does nol require an understanding of the content.

Effective questioning oflten includes questions from both the
cognitive and affective domains, The purpose for reading, the
concepts and values presented in content muaterials, and the back-
ground of students influence the combination and number of cognitive
and affective questions asked in any learning situation.  The System-
atic use of questions assists students in reaching a higher level of

understanding.
Directed Reading-Thinking Technique

The "Directed Reading-Thinking Activity” (DR-TA) is originated
by Russell StaulTer (1969) us a method for directing students’ ques-
tions and thinking about narrative and expository materials. Tt is an
activity that can be conducted with o variety ol textual materials. The
main purpose of this activity is to develop reading by guiding
students (o think about what they are reading. According to Stauffer
(1980), the instructional procedures enhance students’ and teachers’
active involvement with the text: students predict (sel purposes, make
hypotheses, read (process idea). und prove (confirm their purposes
and hypotheses).

This ability involves determining reading purposes, exiracting,
comprehending and assimilating information, examining reading mate-
rial. suspending judgments and making decisions based on informa-
tion from reading. The rationale is o provide conditions through
which students can develop their thinking. learning and testing abili
ties related 1o reading activities. DR-TA allows for the adaptation ol

any reading selection at any level of dilliculty.
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The DR-TA is divided into a process cycle and a product. The
process cycle involves establishing reading purposes. adjusting the
rate to suil the purposes and the material, reading to verify pUrposes.
Pausing to evaluate understunding, then proceeding to read with the
same or.different purposes. The product is the extension and reline
ment ol student ideas and thinking. Russell Staulfer (1969) suguesis
the extension and dilferentiation of the DR-TA for both group und

individual use.
Group DR-TA

The group DR-TA consists ol two phrises.  The first phase
mvolvey directing the reading-thinking process, and the second phase

imvolves fundamental skill rrainine.
Phase One: Directing the Reading-Thinking Process

This phase involves predicting, reading und proving. Siudenis
predict or deline purposes for reading when moving forward to a
selection. read and sort out pertinent data, and evaluate and revise
predictions. In order to achieve great success in this activily, a
teacher should prepare the following:

Ity 1o arouse students’ curiosity.

- meet their reading needs.

- provide good and relevant reading muaterials.

- have the group serve to extend the thinking ol ity members.

- to direct swdents’ reading-thinking process, treat the selection

in segments,
Phase Two: Fundamental Skill Training

This" phase involves re-examining the story. the selecled words,
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phrases. pictures, or diagrams to develop students’” reading-thinking
abilities and other skills related to reading in o svstematic and concur-
rent way for the purpose of developing the students’ reading-thinking

abilities.
Individualized DR-TA

This technigque is to apply, extend, and reline the reading skills
and abilities that students obtain in proup DR-TAs. The individual-
ized Tormat should be imroduced after studenis are lamiliar with the
group procedure.  Through the Individualized DR-TA, students will
have a systematic method of addressing their interests, tasks, judg
menits, and thinking abilities.

There are several features that distinguish an individualized DR-TA:

I. Bach student is [ree to work with @ minimum ol interruption,
in pursuit of his or her interests,

* 2. The teacher expects studenis to Kpow why they are o select
materials, what materials they might select. and how they
should select them.

3. Swudenis should generate their own reading purposes and be
familiar with the predicting-reading-proving cycle of the DR
TA.

4. At scheduled times. students should share their work or what
they have read with others.

5. As the need arises., students receive incidental or systematic
“skills instruction, individually or in groups.

6. Students should abide by class rules that are established lo
ensure individual rights and efficient learning.

7. Students should keep meaninglful records on a daily or weekly

hasis.
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H. Students can develep other laniguage-related skills through
presentations, reports, verbal sharing. and other activities.
9. Throughout the individualized DR-TAs, the teacher should

serve various funetions.

The strength of this strategy is that students learn to set their
own purposes lor reading by using the process of prediction. This
apens the way lor students 1o establish a dialogue between themsclves
and the author as they reason and prove or disprove their predictions
while reading the (ext. In addition 1o the diulogue, this process
provides molivation, interest, and sufficient information for students
to continue the process of posing questions and anticipaling oulcomes.

At the same lime, 4 crinical reader needs to use three refined
skills. First is the ability 1o ask relevant questions or to sel g purpose
for reading. The second skill is to read to process inlormation. The
third skill required is that of validating answers. These three objec-
tives are the fundamentals of the DR-TA. The procedures 10 lollow
in achieving these objectives are those developed by Staulfer (1969,
19075, and 1980).

. Students who have approximately the same level are grouped
together for instruction,

2. Group sizes range from eight to twelve students, 1o part of a
class or a whole class

3. Students are to read the same material ot the same time.

4. Purposes for the reading are to be established by the students.
5. Answers to questions must be discussed to be validated.
6. The teacher poses provocative questions and serves as i catalyst.
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Sample 1

Subject: Superman

We're all familiar with the story; just before Krypton, a planet
that revolved around a red sun. exploded a scientist placed his
infant e¢hild in a rocket that cventually carnied the boy away
from the doomed planet and into the atmosphere ol the planet
Earth.

Martha and Jonathun Kent discovered the little boy in the wreck-
age ol his rocket; they adopted him and named him Clark. But
the little lellow was strangely allected by Earth's atmosphere.
p'urli_uul;:r]} its yellow sun,  Earth's much weaker gravity mude
Clark’s muscles fantastically powerful.  Not only could he bend
steel in his bare hands-he could move an airliner with one finger-

tip or push @ supertanker with just one hand. His legs were so

" girong that he could "leap rall buildings in a single hound™; in

(4cl. he could literally fly around the Earth with one single leup.

The rays from the yellow sun hardened the infant’s skin to the

toughmess of metal and developed his immunity to all diseases,
in addition 1o producing X-ray vision capability in Earth’s almo-
sphere, enabling him 1o see through walls. His enormous
muscles allowed him to perform any action al superspeed, and
incredible lung power gave him superbreath. so he could blow

the snow [rom an entire mountain range with one breath.

The hero described here is Superman, of course — the most popu-
lar fictional character in the twentieth country. The cartoon was
created by Jerry Sicgel und Joe Shuster. two science letion [ans

who grew up in a rough neighborhood in Cleveland: One could write



- HXME TR g EAXIT R -

ITI.

and the other drew pictures, and together they dreamed up stories
of an imaginary hero who leared no one and who waged war on
crime and corruption. The two ol them wrole Superman’s adven-
tures for six years before the [irst story was published in Action
Comiics in 1938:; no one could have guessed how popular the

character would become.

Superman soon got 4 comic book ol his own. a comic sill being
published today. A television series based on his comic book
adventures was begun in 1955 and is stll being shown in syndicu-
tion today. A feature-length movie mude in the lale seventies
draw enormous audiences and made millions ol dollars. Even
today the adventures of Superman are know in thirty-hve
languages. Sicgel and Shuster’s daydreams have become a [ixture

of human culture around the world.

From: Presléy., LW. and Dodd, W.M. (1982). Essential Reuding
Skills. New York: CBS College Publishing.
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From: Shostak,

Sample 2

Conlents

Introduction

Earliest Memories
Family Life

Life in the Bush
Discovering Sex
Trial Muarnages
Marriage

Wives and Co-Wives
First Birth
Motherhood and Loss
Change

Women and Men
Taking Lovers

A Heuling Ritual
Further Losses
Growing Older
Epilogue

Naotes

Glossary
Atknowledgments

Index

M. 1981. MNISA: The Life und

Womian., New York: Vintage Books.

391
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Sample 3

Directions: Read the passage but do not fill in the missing words.
Answer the questions.

All around the world, people drink tea. Bul lea does not

_the same thing to ____ . In different countries people
_ very differern ideas about ted.

In China. for « tea s always served people
gel together.  The __drnk it oany tme day,
home or _ teuhouses, They preler their plain,
with nothing else I.

Tea is ulso i Japan.  The Japanese i
special way, of _ tea culled a tey _ - It is very old

[ull of meaning. Everything _ be done ina
wiy in the ceremony. __  is even a special for
it insJupunese :

Another tea-drinking country is . In English, the late
——is Tteatime.”  Almost everyone _ 4 cup of tea then.

English usually muke tea 4 teapot and drink
with cream and sugar. also eat cakes, cookies,

little sandwiches al teatime.

= the United States people _ fea mostly for
breakfast ___ alter meals,  Americans usually e
bags to make _ tea. Tea bags ure and easier than
making _ i teapots.  In the . omany Americans
drink cold “"iced tea."  They sometimes _ jced lea
from cans, soda.
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Clircle the besl answer:

This pussage is about ( a. Chinese tea b. how tea is important
c. English tea d. different ways ol drinking tea in differeni coun-
iries).

Teu is popular ( a. all around the world b. only in the United
States ¢. only in English-speaking countries d. in Asian coun-
Lries).

The Chinese drink jea ( a lor breakfast b. in a special cere
mony ¢. when they got together d. only in teahouses).

The tea ceremony is i ( a. kind of Japanese lea b. special way
of serving tea in Japan ¢, kind of restaurant d. special time ol
the allernoon).

Teatime in England is ( a. in the evening b. in the morning  c.
alter dinner  d. in the alternoon).

The English like to ( w. eat cakes and cookies with their tea b
drink their tea plain ¢, have tea with dinner d. drink their lea
in u special room.)

Americahs ustally ( o, make tea in teapols b drink lea in restau-
rants ©. make tea from tea bags d. do not drink tea).

Tced tea is popular ( a. in the winter b. in England c. for break-
fust d. in the United Stutes).

(Adapted from Reuding Power)
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Sample 4

Part 1

1.

bed

The Los Angeles Lakers are a championship basketball team. Their
horme court is the forum. a modern stadium near Hollywood, Cali-
formia. und among their fans are somie ol the bigeest manes in
the entertginment industry.  Most basketball teams are based in
large ciies. Whenever the Lakers play al home games, they can
be sure that sturs like Jack Nicholson and Johnny Carson will be
there (o cheer for them. they have won [our championships in

the past eight veuars.
L]

Taopic:

The Boston Celtics are also a championship basketball team. They
have won the National Basketball Associwtion trophy  sixieen
times!  Their home gourt is the Boston Garden., an old stadium
not far from the walterlronl.  Although few famous movie stars
attend thelr games, the Celtics enjoy the respect and support of
all of the people in the Beston urea. Boston fans also support
major league baseball and footbull teams. On nights when the
Celtics are playing a [nal or semi-final game at home. the
thewlers and clubs are hall empty-all the fans ure either at the

game or are walching it on TV.

Taopict

Baskeitball, like other sports, is big business in the United States.
The leams are owned by people who view them as at least partly

a financial investment, and ecach owner tries 1o muke his team us

22
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profitable as possible. The TV networks make great profits from
(he commercial ads during basketball games. They are a great
influence in deciding when to schedule games-they want prime
time audiences. Other programs during prime time include
mystery shows and guiz programs. The players prolit financially,
loo. Some of the players are paid as much as a million dollars a
year.

Topic:

Part 2 Write the topic of all three paragraphs.

From: Mikulecky, B.S. (1990). A Short Course in Teaching Read-
ink Skills.
New York: Addison-Wesley Publishing Company

222
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IV. Implementation

Reading is an activity Invelving constant guesses that are later
rejected or confirmed. The following methods and activities provided
and implemented based on the above theories and strategics are 1o
help studants acquire "predicting” skill.

According to students” level of Lnglish and their background
knowledge. the [amiliar topic "Superman” is selected as the reading
material to motivate students’ learning interest and to help them
expanding their thought. The appropriate materinl used is o crucial
Lictor which influences students' learning cffectiveness.  Prediction
requires the use of prior knowledge relevant to daily evenl. so the
material should be familiar to students.

Background experience is ulso un essential in enabling a studen
to explore and interact with his environment and 1o sstablish 4 sense
ol predictubility as he deals with the world of ideas. The selection
should not be too difficult although it does nol have to be easy
because word recognition inlluences comprehension in which studenis
will gain increased conlidence.  Prediction begins from the moment
students read the title and form expectations of what the uarticle is
likely to contain, so reading should be confined 1o d single topic or
o the texts ol o single author in order that students can facilitate

comprehension.

Phase One: Predicting Through the Directed Reading-Thinking

Process
“irst Period (30 minutes)

Step

|
)
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Explain the purpose of the activities. Cognitive psychologists
have shown in their research that students learn new strategies or
thinking processes most effectively when they are consciously
awure that they are doing so. Onece they are CONsSCious ol the
processes. students carn monitor their comprehension and apply
appropriale strategies  as  needed  lor comprehending  a  rext.
(Brown. 1978). Therefore. in order to help students make good
predictions and (o construct meamng from a text, the teacher
should lell students what they are doing.

Distribute the title of the article (e.g. Superman See Sample
1): ask them to predict what the article will be about. The
teacher can write the title on the bluckboard or shaow pictures,
illustrations, or diagrams. The lollowing questions might be used,
What do you think a story with the title "Superman” might be
abour?

What do yvou think might huppen in this story?

Based on vour knowledge of the subject, what informution do
you c:-.]u.:cl to lind in this passage?

What do you know about "Superman'?

Ask students to preduce a list of words or phrases or
sentences to the topic. The leacher may say:

In five minutes, 1 would like vou to wrile as muny words
and phrases as you can which you connect in some way with the
word - SUPERMAN. Go!

For the beginning level studems, the teacher can provide
information for them to find clues. Don't epcourdge students to
use dictionaries bul encourage them 1o make @ guess a1 the mean-

ing of the words they do nel know,
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Have students discuss in small groups or in pairs the upcom-
ing events, compare their responses, discuss agreements or
disagreements with one another’s suggestions. In order 1o
become aware ol their own reading/thinking processes. Il is essen-
tiul . that the students work in pairs or small groups when they
are working on most of the reading skills lessons. Inteest and lfun
can be added among peer mleriaction Lo the exercises ds well as
increase learning.  Aflter students have worked together inm pairs
and small groups und huve had o chance lo lalk out o new skill,
they should have opportunities to apply the skill on their own.

Encourage students to present what they got from the discussion
in the whole class; list the ideas on the blackhpard and

brainstorm their findings by asking guestions.

Which ol these predictions do you agree with?

Why don’t you ugree wilh them?

L

Second Period (50 minutes)

Step

Divide the article into sections. Distribute the lirst part ofl
the passage: have students read it silently. Or put a typed
version ol the puassuge on an overheud ransparency. When read-
ing, if students encounter unknown words, the leacher would
expect them to implement the following steps in the specilied
orders:
- read 1o the end ol the sentence.

use pictures clues. 11 available.

sountd oul the word.

ask the teacher 1o help.
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Have students check whether their predictions rit with the
content by asking questions such as:

Did your predictions match what happened in the first section of
the passage?

Can you read the sentences that made you realize you prediction
was nol what really huppened in the selection?

Which predictions from the list on the hlackbourd are similar Lo
what Is stated in the lirst part ol the passige?

Why do you think se?

Which sentences tell vou that your predictions are correct?

Can you lind the svidence which shows 1hat your guesses are

correct?

Students discuss their decisions in small groups: decide how
the ftitle c¢an help them make a prediction related the
content of the rirst part of the article.

Ask students to read their predictions hefore the class. to conlirm

and revise their predictions.

Third Period (30 minutes)

Step

226

In small groups. ask them to discuss what might happen by
using the previous information and to make predictions by
writing several points of the next part of the article.  The
teacher may ask students guestions 1o direct them in making their
predictions convergent or the leacher only ask them to predict

what the next part of the passage might tell.

What do you think will happen alter the First part ol the selec-
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tion?

Have students read their predictions or write their points on
the blackboard. Their predictions can be divergent i they dre
not provided with enough questions containing clues,
Distribute the second part of the selection and ask them 1o
read the second part orally or silently.

Check and compare the predictions in small groups by
asking guestions.
Were vour predictions correct?
Cian you lind the sentences which show that you are correet?
Could vou read the sentences which make vou realize that vour

predictipns are similar 1o what 15 stated in the passage!

Discuss how Lo select context clues (o construet meaning from
the first two parts.

Fourth Period (30 minutes)

Step

Ask students to remain working in their group to predict

the last paragraph by asking them how they think the selece-
tion will end. The teacher and cluss cun discuss how 1o select
context, clues to consiruel conclusions [rom the previous knowl-
edge.  The teacher can help students to conlirm their predietions
by asking guestions.

Ask them to read their predictions and write their points on

the hlackboard.

CFLESSeS dre

il
&

Can you lind the evidence which shows that vour

correct !

277
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How do you find your predictions? Are they similar to the text

or different?

In a large group. ask them (o present their conclusions.

Phase Two: Fundamental SKill Training

4.

3

6.

Ask students guestions to develop monitoring strategies.

Give and encourage them to ask guestions.

Are there any weords or phrases in the passage that you didn’t
understand?

Bo vou think the passage gives you a clue?

Can vou read the sentence containing the phrise?

Can you find a c¢lue which relutes to the phrase? Read the

sentences which help vou to understand the phrase.

Ask to summarize the passage in class or ask them 1o do it
as homework: ask students to review a part or the whole

text ror word analysis. vocahulary and concept development:
" Do you lind words/phrases that you do not really understand?”

Give an assignment. The teacher can distribute a tlpze &xer:
cise (See Sample 2) for students who are required 1o use the
context clues [rom a pussuge or sentence in order to supply the
deleted words properly.  The close strategy helps students 1o
predict words or phrases by using their experiential knowledge
and 1% used 1o measure how well students can predict while read-
ing. In order 1o enhance students’ ability ol prediction, the
weacher can also assign the exercise which prediet aboul a book
from # table ol contents (Sece Sample 3) or give a text without @

title (See Sample 4). Students are assigned to find some suitable
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titles for the text. The retell strategy, the comprehension (ues-

lions strategy can dlso be used 1o ussess students' comprehension.

V. Recommendation and Conelusion

Teacher's Role

During the learning process, the teacher’s vuidunce 18 one ol (he
essential elements which influence students” comprehension of what
they read. For example. questions asked by the teacher influence
what Is comprehended.  When siudents use the DR-TA questioning
technique they dre immediately involved in u discovery and thinking
provess because of the questions the teacher proposes.  Therelore, the

teacher should serve as o catalyyl,
The Necessity ol Evaluation

ln order to idemify the inadequacy of the established prograni, 10
justity the need for it and 1o understand if studerts improve reading
comprehension as well as other general English abilities. it is neces-
sary to make evaduation during the semester.  In terms of means for
gathering information, questionnaires, interviews, and students’ profi-
clency tests before and alter entering the program should be done.
Also. teachier’s record und observation of What students do in cliss
can be very helpful {o understand the eflects of the reading instruc-
tion: 1o see the degree to which the teacher implements the program.
According + to  student questionndire responses.  this  instruction
improves dltitude and motivation of learning English, and conse-
quently enhances confidence in one's reading ability. However, it is
inconclusive from this study whether or not students who receive the

program ‘will have increased reading comprehetision bevond that el
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students who do not receive the progrm.

Teuching and learning should be meaningful.  There are many
meihods and techniques for teaching reading and students do not
learn as @ resull of a particular method, set ol materiuls or teaching
medium but they learn by developing sirategics thal suit their own
learning styles. The mentioned sirategies will provide more opportu-
nities Tor students to improve not only their reading ability bur also
other skills such as listening and speaking skills.

In short, this program attempls to Turther students’ knowledge
and competence of English through effective activities which ensure
qudent’s dctive invelvement. Students, therelore, can become active

L] x - i
learners instead ol passive learners.
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