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The Curriculum Design of a New Course
--Constructing Applied Sports English

Miao-Chin Wang
National Taiwan College of Physical Education

There are several factors that play a key role in designing a

successful new curriculum. Preparations such as doing a needs analy-
sis are the first step in the curriculum design. Based on the result of
the needs analysis, the course designer can formulate learning objec-
tives, collect or produce appropriate teaching materials, and organize
the learning sequence and amount of the content. In designing a
language course, moreover, language teaching approaches should be
taken into account. In the case of the course design of Applied
Sports English, the balanced approach with focus on stability and
flexibility was adopted so that the course content can fit into a class
made up of different English language levels, maximizing learning

effects.
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The Curriculum Design of a New Course
--Constructing Applied Sports English

Introduction

For .decades. English has played an important role in our life. To
possess proficient English ability means fast access to first-hand infor-
mation from abroad, leads to success-in study and career, and helps
communications with foreigners in different settings. The six-year
“required English language education in Taiwan’s junior and senior
high schools proves that how much we care about the subject of
English. Moreover, the drastic changes in social-economic situation in
Taiwan over the past decade have brought about higher and more
diversified demands for English. In order to meet these fast-growing
demands, many technical institutes in Taiwan have established Depart-
ments of Applied Foreign Languages to foster foreign language
professionals. Currently, the number of such Departments has reached
over twenty. It is estimated there will be more in the future (Shih,
Su and Lin, 1998).

However, the development of offering courses of English for
Specific Purposes (ESP) in universities has been somewhat slow by
comparison with the increase in the number of Applied English
Departments. Huang (1997) reported that in the 1995 academic year,
among 18 Foreign Languages Departments in Taiwan, only 7 offered
ESP-oriented Freshman English for Non-English Majors (FENM) and
only 5 offered ESP electives to sophomores, juniors, and seniors.
Moreover, those ESP electives, mainly focused on news and business,
failed to offer a variety of different subject fields.

Regarding the subject of Applied Sports English, it seems to be
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a virgin land waiting to be explored. Among the 13 Physical Educa-
tion Departments in Taiwan, there are only a few offering sports-
oriented English courses. Even though some offer the course of
Sports Tefminology. such a course only emphasizes the use of sports
terms or expressions in English and is unable to cover any of four
English important skills such as listening, speaking, reading and writ-
ing. In addition, there are only a few ready-to-use sports-oriented
language textbooks available in Taiwan. Due to the lack of related

courses and textbooks, it is necessary for ESP teachers to design
' sports-oriented teaching materials that meet the requirements of
students and their level. This paper is aimed to construct an appropri-
ate and comprehensive course of Applied Sports English based on the
findings of students’ needs analysis, principles of curriculum design,
and effective teaching methodology. It is hoped that the integration
of "application" and "Sports English" could be fully made.

Literature Review

What Is ESP? Why Is it Necessary?

From the perspectives of the learners of English, they have their
own ‘specific purpose’ of learning English. It could be a little vague
— perhaps ‘to make my leisure time joyful’ or ‘to see things differ-
ently’. ESP, however, serves specific and clear functions for various
occupations such as restaurant waiters, pharmaceutical salesmen, hotel
receptionists or telephone operators. In most cases, ESP even equals
business English due to its high portion in ESP categories (Scrivener,
1994). §

According to Lado (1988), courses of ESP are in favor and in

need because first, general English courses only offer context and
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topics of common interests but fail to reach specialized area; second,
courses of ESP fulfill the motivational needs of learners and present
practical values to them. ESP could further be divided into two
kinds: restricted English and professional-technical English. The
former focuses on the highly restricted set of practical expressions
and formulas with the limited range of conversation. The latter
extends its use to communication purpose. For example, the conversa-
tion between the waiter and patrons will fall on the category of
restricted English because the waiter only needs to know the names
“of the items on the menu and the types of questions that patrons ask
about them (Lado, pp 217-220). On the other hand, professionals
such as doctors need to know more about their clients, so they would
have to communicate socially and culturally. This kind of conversa-

tion turns out to be professional-technical.

Who Can Teach ESP?

Are English teachers able or qualified to teach ESP even though
they know nol'h_'ing about subject matter? Scrivener (1994) indicated
that it would be more exciting and communicative when teachers
know nothing about the topic. Under such circumstances, a genuine-
information gap exists between teachers and students so that communi-
cation is justified. Teachers can make use of this opportunity to ask
students questions. In Scrivener’s view, teachers just "go on teaching
all the normal English you already teach in all the ways you know
how to do already but use vocabulary, examples, topics and contexts
that are, as far as possible, relevant to the students and praetice rele-
vant specific skills"(Scrivener, p.187).

In addition, Chou (1995) and Sheng (1996) suggested that ESP
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should be taught by teachers of subject matter and English teachers at
the same time. In the case of medical English teaching, medical
teachers teach medical theory and knowledge while English teachers
teach learning strategies of English.
o

The Necessity of Doing Needs Analysis

To conduct effective ESP teaching, teachers must learn about
what their students need, what they want, what they don’t have, and
“what their expectations are. Therefore, teachers can accordingly
adopt suitable teaching approaches. Brown (1995, p.35) pointed out
the importance of a needs analysis and suggested that it is "an inte-
gral part of systematic curriculum building." Four types of philoso-
phies should be gathered in a needs analysis: the discrepancy, the
democratic, the analytic and the diagnostic philosophies. The
discrepancy philosophy views needs as the difference between
students’ desired performance and their actual language level; the
democratic philosophy respects the need for change desired by the
majority of the group; the analytic philosophy focuses on what
students should learn next based on their current language ability and
learning processes involved; the diagnostic philosophy examines the
negative effects of missing teaching elements could bring on the
learner (Berwick, 1989; Brown, 1995). \

How to Conduct a Curriculum Design

Taba’s steps of organizing a course design have become model
processes for many course designers to develop their subject matter
courses (Dubin and Olshtain, p.2). Her steps of curriculum processes

are as follows:
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Diagnosis of needs

Formulation of objectives

Selection of content

Organization of content

Selection of learning experiences
S

Organization of learning experiences

N v oW =

Determination of what to evaluate, and the means to evaluate
(Dubin and Olshtain, 2).

These processes only offer general guidelines. When being
applied in language teaching materials, they can not provide clear
suggestions for the area of language content or distinguish broad
goals ;egarding national policy from narrow objectives concerning
language teaching and learning. According to Dubin and Olshtain, an
English language curriculum possesses three components: the nature
of language, the nature of language learning, and educational-cultural
philosophy. Based on these components, general goals and syllabus
objectives could be set.

Take a communicative curriculum for instance. It adopts socio-
cultural views on the nature of language, cognitively-based views on
the nature of language Ilearning, and holds humanistic views of
education.  Setting general goals and syllabus objectives will be.
required. The general goals of a communicative curriculum will be:
engaging meaningful communication, using authentic texts, respecting
the individual learner, learner-centered, etc. Next, syllabus objectives
on languag:e content, process, product can subsequently be set (Dubin
and Olshtain, pp.40-87).
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Teaching Methods and Concepts

Students in Taiwan are not required to take English placement or
proficiency tests for selective courses. Therefore, it is likely that the
whole class is made up of students with different English levels. In
order to"lessen teachers’ dj‘t‘ficulty of teaching such kind of class, a
balanced approach for classroom interaction is adopted. At an
elementary level, the curriculum should focus more on accuracy
work, which aims to build up learners’ basic knowledge. On the
_other hand, at an intermediate or advanced level, the curriculum
should shift the focus to fluency work so that learners can have the
opportunity to use the language as a tool to express themselves in
story-telling or in a group discussion (Byrne, 1987). Facing students
with different levels, teachers have to make variations among A, B,
C and D (See the model below.) For example, it is suggested to
follow the order of A - B — C or D when teachers teach from an
elen{entary level to an intermediate level. Al the stage A or stage B,
students at an intermediate level can make use of accuracy work to

relearn or review.

TEACHER CONTROLLED
WHOLE CLASS ACTIVITIES
A Drills C Conversation
Games ‘ Discussion ~
A Controlled conversation Simulation
C Listening Games F x
C Writing Story-telling T
U Listening U
Writing E
R |B Exercises _|D Discussion N
A Controlled conversation Games C
Role play Role play
C : Y
Games Project work
Y|  Listening Lisiening
Writing Reading =
Writing
PAIR WORK ----- GROUP WORK
, LEARNER DIRECTED

(Byrne’s model for classroom interaction)
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In addition, Lier (1996) had a very different concept about "the
balanced lesson" by proposing a mix of planned and improvised
elements. He thought the balanced lesson not only requires planning,
but also leaves room for improvisation; otherwise, a lesson with
routine procedures only will turn dull eventually and a wholly impro-
vised class is very likély o go wild or become ineffective. One
reason why he insisted on the need of improvisation is that "social
interaction, especially more contingent kinds, cannot be planned but
rather must be constructed locally." Therefore, students can feel
“secure in a stable learning environment where recurring and planned
activities are offered, and such predicable qualities can be starting

points for new and unexpected activities (Lier, pp 200-201).

Methodology
Respondents

The respondents of this study were 71 students of the National
Taiwan College of Physical Education (NTCPE) who took the course
of Applied Sports English (ASE). They came from four-year
Physical Education Department, two-year Physical Education Depart-
ment, four-year Athletics Department, two-year Athletics Department
and four-year Recreational Sports Department (See Tablel). The )
NTCPE offered three classes of ASE as a selective during the first

semester of 1998 Academic Year.

Table 1:. The Number of the Respondents of Five Departments Involved

Name of the Department Res;]én%tcms Percentage
Four-year Physical Education Department 7 9.9%
Two-year Physical Education Department 30 42.3%
Four-year Athletics Department 19 26.8%
Two-year Athletics Department 10 14.1%
Four-year Recreational Sports Department 5 7.0%
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Instrument

The instrument used in the study was a needs analysis question-
naire proposed by the researcher and also teacher and course
designer. Fourteen questions were asked to gather information
concerning the respondents’ English level, their attitude and learning
motivations, and their exptctations towards the content of ASE. Most
questions except questions 10, 13 and 14 offered five possible
answers for the respondents to express their agreement or disagree-
ment with the statement. The questionnaire was written in Chinese

for the respondents to understand easier.

Procedures

During the first period of the class, the researcher, also the
teacher and course designer explained to the respondents the impor-
tance of doing a needs analysis, especially on the occasion that ASE
was a new course. The respondents were then asked to respond to
the questionnaires. Based on the results, the researcher was able to
design teaching materials that met the requirements of students and

their level.

Results

Language Level of the Respondents

The respondents’ English scores in the Entrance Examination
were used to decide their general English level. There were five
levels which ranged from 0-19 points, to 20-39 points, to 40-59
points, to 60-79 points, and to 80-100 points. Table 2 sh"(.)wed that
about 85% of the respondents fell on the basic level, the basic-inter-

mediate level and the intermediate level. This indicated that the
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languaée level of the majority was still poor and their basic English
ability needed to improve. The possibility that they had difficulties

in free English practice must be taken into account in course design.

Table 2: Language Level of the Respondents

English scores _ Level Number Percentage
0-19 point Basic 14 19.7%
20-39 point Basic-intermediate 25 35.2%
40-59 point Intermediate 22 31%
60-79 point Intermediate-advanced 8 11.3%
80-100 point Advanced 2 2.8%

Attitude and Learning Motivations of the Respondents

The respondents’ attitude toward English and their motivation of
learning ASE showed their mixed feelings in one way or another.
About 96% strongly agreed or agreed that English played an impor-
tant role in personal development of study and work. Roughly 88%
strongly agreed and agreed about the necessity of offering ASE (See
Table 3). It was hoped that their awareness of the role and influence
of English in their present and future would push them to study
English or ASE harder.

However, when asked the reasons why they selected ASE, their,
response revealed low interest or dislike about English even thoughh
they knew it was important. About 85.9% admitted that they selected
ASE because it was a required selective. This percentage was far
ahead the percentage of agreement with any of the items in Question
13 (See Table 4). The result echoed Chou's study (1999) which
showed that 81% of the freshmen in this College felt English boring.
The respondents still lacked sufficient intrinsic motivations.

Fortunately, approximately 60% still hoped that they could apply
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what‘they learned in ASE in study and games. Over 50% believed

ASE could broaden their international

views.

Only 30% thought

ASE could enhance their sports knowledge and understanding sports

information.

items from course objectives.

Therefore, the course designer could rule out these two

Table 3: Attitude Towhrds English and Applied Sports English

Q2: English is important in
study, further study, future job
hunting or career perspectives.

Q11: It is necessary to offer
classes of Applied Sports
English.

Strongly Agree 53.5% 28.2%
Agree 42.3% 60.6%
No Comment 4.2% 11.3%
Disagree 0% 0%
Strongly Disagree 0% 0%

Table 4: Reasons for Selecting Applied Sports English

Q13: You select Applied Sports English because Percentage of agreement
It can be applied in study. 59.2%

(Some teachers use English textbooks). i

It can be applied in games. 62%

It can enhance my understanding in English sports information. 31%

It can enhance my professional knowledge of sports. 32.4%

It can broaden my international views. 53.5%

It is a required selective. 85.9% ~

Expectations of the content of Applied Sports English

Since the class title pinpointed the importance of application, it
was necessary to set the scope and area of application by reviewing
the respondents’ opinions. Approximately 90% strongly agreed or
agreed that ASE should help them understand English sport; informa-
tion, either written or oral. However, only 39% expressed willingness

to put college-required courses in the content. This might reveal that
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studcnis probably only wanted the teacher to teach them the strategies
or skills of reading and that school-required courses, after all, were
heavy credits already. Regarding the topics or themes of ASE, about
73% strongly agreed or agreed ASE should cover sports majors in the
Department while as high as 87% hoped that ASE would help them
in communications with foreigners. This suggested that the course
designer could develop a communicative curriculum with the themes
of sports majors offered in the College: When asked whether ASE
should integrate four basic skills, around 67% strongly agreed or
~agreed to it (See Table 5).

Q3: ASE should help you watch sports programs or listen to sports
br.oadcasl.

Q4: ASE should help you read English books, newspapers and
magazines related to sports or physical education.

Q5: ASE should cover college-required courses such as anatomy, prin
ciples of physical education or administration and management of
physical education.

Q6: ASE should cover sports majors in your Department.

Q7: ASE should cover professional terms and expressions.

Q8: ASE should help you communicate in international competitions
or with foreigners about sports. )

Q9Y9: ASE should integrate four skills of listening, speaking, reading

and writing.

Table 5: Expectations of the content of Applied Sports English

Q3 Q4 Qs Q6 Q7 Q8 Q9
Strongly Agree 29.6% | 254% | 4.2% | 14.1% | 15.5% | 42.3% | 21.1%
Agree 62% | 67.6% | 35.2% | 59.2% | 53.5% | 45.1% | 46.5%
No Comment 8.5% 1% 49.3% | 25.4% | 26.8% | 11.3% | 23.9%
Disagree |, 0% 0% 9.9% 1.4% 4.2% 1.4% 8.5%
Strongly Disagree | 0% 0% 1.4% 0% 0% 0% 0%
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Other Items
Q10: How many units do you think ASE should be?

38% of the respondents thought that ASE should be four units in
two semesters while 62% thought -ASE should be two in one
semester. The responde‘ms"probably thought possessing basic English
ability was the most important thing:; once you owned basic language
skills, it wasn't that difficult to learn ESP.

~ Q14: The ones who teach ASE should be English teachers with basic
understanding of sports and physical education, or Physical
Education teachers with a good command of English or either

ones.

About 68% thought either English teachers or Physical Education
teachers could teach ASE. This revealed that the respondents were
quite flexible in this regard. English teachers can invite Physical

Education teachers to teach key notions of subject matter if necessary.

Proposed Course Design
Case 1

Skill: writing, listening and speaking
Level: basic
Approach: learner-directed, pair work, accuracy activities, planned
Procedure: a. Give the students the following handouts of 5 questions
- and ask them to fill in the answers (See Example 1).
b. Check their answers. Write down the right sentence
patterns on the blackboard (See Example 2).
¢. Have them work in pairs. One asks and the other

answers and then they take turns.
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What’s your name?

What’s your sports major?

How long have you been learning it?
How long do you practice it every day?
Do you like it? °

(Example 1)

My name is

My sports major is

I have been learning it for

I practice it hours every day.
I like/don’t like it.

(Example 2)

Case 2

Skill: listening and speaking
Level: intermediate
Approach: teacher controlled, whole class, fluency activities, partly
planned and partly improvised
Procedures: Discuss baseball terminology with students. Then give
them the handouts of the names of several baséball players.'
Teacher(T): Circle Sammy Sosa and read Sammy Sosa.
Students(S): Sammy Sosa.
& Right. Sammy Sosa. Now, circle Mark Macquire

(pause) and read Mark Macquire. -

@

Mark Macquire.

T; . OK. Now please tell me who Macquire is (and show
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St
S2:
S3:
S4:

S5:

Case 3

his picture to the students at the same time.)

He plays baseball --- .very very well.

Homeruns. Many homeruns.

He made a homerun record in the world.

When did he make it?

This year - this season.

Can anyone put what you said altogether?

Mark Macquire, a marvelous baseball player, made a
world record in hitting the most homeruns in a single
season this year.

Good job. So far nobody can break his homerun

record of 69 in a single season.

Skill: listening and speaking

Level: advanced

Approach: learner-directed, whole class, fluency activities, improvised

Procedures: a. Choose a golf major with a good command of English

S1:
S2:
S1:

174

and ask him to share his/her experience of playing

golf. .
b. Encourage the others to ask any questions or respond
to him/her while he/she speaks. '
Playing golf is very weird (listeners are laughing).
How come?
When you try to play it well, you'll lose. But when you

play it as if you don’t care, you’'ll win. i
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S3: So you have to forget about winning or losing in the

competition.

SI: Exactly. Also, you sweat differently when playing golf
(Iisteners are laughing again).

S4: . What do you mean? *Are you saying you sweat a lot or -

St It's about smell™ Playing golf is nothing like playing

basketball or some other violent sports. When you play
basketball, you sweat a lot and your sweat comes out
right away. But when you play golf, your sweat hides
underneath your clothes, accumulates bit by bit and stays
there for 1 to 2 hours. Finally, you’ll smell something

really sick.

Conclusions and Recommendations

Teachers are always making decisions especially when they don’t
have textbooks or are faced with the task of designing a curriculum.
Teaching ESP, moreover, is concerned with helping students achieve
specific objectives and skills. At the same time, teachers need to
decide what course content should be by selecting or writing it them-
selves.  Then, such a course content should be organized and
sequenced according to the ability level of students and the complex:
ity of the language. This can not be completed by teachers or course
designers alone. By doing a needs analysis, it is more likely to
produce suitable teaching materials that will help achieve learning
goals and objectives.

Regarding recommendations, the following three points_could be
taken into account for further research. First, needs analysis should

be done .much earlier than the class begins so that the course designer
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can have more time in collecting teaching materials. Second, the
respondents can include sports administrators or program heads. They
have been involved in the PE field for a period of time that they
could offer constructive opinions to the course design of ASE. Third,
a post-test about the performance of such a new curriculum should be

conducted to evaluate its sititability and effectiveness.
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APPENDIX 2: TEACHING MATERIALS

WEEK 1 & 2 — BASEBALL

1. Listen. Who do you recognize?

Mark McGwire S
Sammy Sosa

Roger Maris

2. There are two major baseball leagues in the United States and in

Taiwan:

National League

American League

Chinese Professional Baseball League

Taiwan Major League

3. The teams in these two major leagues include:

the St.Louis Cardinals

the New York Yankees

the Weichuan Dragons

How to say the full name of a team?
— the + #1% + RHE or — the + BIIWE + BRA&
BER A A #HiE or BE KB

4. Baseball Terminology

a. 1B (v) edge, top, beat, blank, defeat, hold off, down, over,
rout( X ), crush
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b. hc:mer. homerun
solo homer , two-run homer, three-run homer, grand slam
single, double, triple
walk, strike, ball, out
- double play, triple play
right field, center field® left field
first base, second base, third base

pitcher’s mound, home plate

| 5. News Report from ICRT, the China Post, China News and others

Win or lose

-

Milwaukee beat Pittsburgh 6-3.
The Mets topped Atlanta 8-7
Houston blanked Cincinnati 1-0.

Arizona over Los Angeles 4-2.
--ICRT news report, 09/08/98

Boston lost to Detriot 4-1.
—-ICRT news report, 09/13/98

How to say one team beats the other?

- BRRRRS (SUHERE) + TR (v) + WEVREG (SUAMETIUE ) + Ll

Teams & Results

The Red Sox lost for the 6th time in seven games but maintained a 4
1/2 game lead over the Toronto Blue Jays in the American League

wild card race.
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--ICRT news report, 09/11/98

The Cubs remain(ed) one game ahead of the New York Mets in NL
Wild-card race.
_ --ICRT news report, 09/13/98
RS
The Texas Rangers are within one game of first place with an 8-2
victory over the Tampa Bay Devil Rays.
--ICRT news report, 09/13/98

Toronto is now just three games behind Boston in the wild card
chase — with a 5-3 victory over the Yankees.
' --ICRT news report, 09/13/98

Piicher

Peters (8-9) allowed the one run and five hits in seven innings,
struck out six, and walked three.
--The China Post, 9/13/98, 14-9

Saberhagen (13-7) gave up five hits, struck out six and walked nome
to win for only the third time in 10 starts. '

--The China Post, 9/13/98, 14-9
Jerry Dipto gave up an infield single to Jeff Kent before getting Ellis
Burkis on a fly to center for his 18th save.

--The China Post, 9/14/98, 14-9

Braves 4, Marlins 2 In Atlanta, Bruce Chen got his first major
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lcague'win as Atlanta beat Florida to move closer to clinching its
seventh straight division title --- Chen gave up six hits and two earned
runs in 6 1-3 innings.

--The China Post, 9/14/98, 14-9

Batter

St. Louis slugger Mark McGwire hits his 62nd home run of the
season off of(X?) Chicago Cubs pitcher Steve Trachsel during the
«fourth inning of their game on Sept. 8. McGwire surpassed the
single-season home run record held by Roger Maris since 1961.
--China Student News, Sept.13-Sept.19, 1998, 8-2

Sammy Sosa hit a towering grand slam into the leftfield seats for his
63rd home run of the season, tying Mark McGwire for the all-time
single season record and giving the Chicago Cubs an important 6-3
victory on Wednesday.

--China Student News, Sept.20-Sept.26, 1998, 8-2

Oakland broke a 2-2 tie in the sixth when Ben Grieve singled and
scored on a double by Eric Chavez and an error by outfielder Otis,

Nixorn. _
--The China Post, 9/13/98, 14-9
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