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ABSTRACT

The purpose of this study was to examine the association between demographic
attributes (gender, age, year of teaching physical education, experience of teaching
students with disabilities, adapted physical education courses, special education courses,
rate the quality of teaching experience, perceived competence, official job, educational
background, major, and athletic background) of physical educators and their attitudes
toward teaching students with disabilities (emotional/behavioral disorder,
mild-moderate mentally impaired, moderate-severely mentally impaired, visual
disability, physical disability, learning disability, hearing disability, and body weakness).

Physical educators (n = 477) were asked to complete the Chinese edition of the
Physical Educators’ Attitudes Toward Teaching Individuals with Disabilities (PEATID)
survey that revised from Rizzo’s (1993) PEATID- . Data were analyzed through t-test,
one-way ANOVA, Scheffe’s method, and stepwise multiple-regression procedures.

The results regarding the three questions addressed in this study were summarized
as follows.

1. Four variables were significantly correlated with attitudes toward teaching
students with disabilities: experience of teaching students with disabilities,
special education courses, rate the quality of teaching experience and
perceived competence.

2. Perceived competence was the most significant predictor of favorable attitudes.
Special education credit was the second most significant attribute, followed by

experience of teaching students with disabilities.
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3. Attitudes toward teaching students with disabilities varied as a function of
disabled condition, students with body weakness were viewed more favorably
than other types of disabilities.

According to the result in this study, physical educators’ attitudes toward teaching
students with disabilities tend to be negative. Consequently, it may be important to
enhance the physical educators’ knowledge and experience about teaching students with
disabilities in the future academic preparation and in-service education, and to promote

the quality of physical education toward teaching disabled students.
Key words: adapted physical education, teaching attitude, special education, theory of

reasoned action, inclusive education, perceived competence.
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(DePauw &
Doll-Tepper, 2000; Sherrill & Williams, 1996)

(Block & Conatser, 2002; Heikinaro-Johansson & Sherrill,
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(Doll-Tepper & DePauw,
1996; 89) DePauw Doll-Tepper (2000)

(Cook, Cook, &
Landrum, 2000; Rizzo, 1984; 1985; Rizzo & Kirkendall,
1995; Rowe & Stutts, 1987; Stewart, 1991; Tripp, 1988)

(Block, 1995; Favazza & Odom,1997; Goodway &
Rudisill, 1996; 1997; Tripp, French, & Sherrill, 1995; Vogler,
van der Mars, Darst, & Cusimano, 1990)

Kowalski
Rizzo (1996)

85
91
91 89



(Tripp & Sherrill, 1991)
(Heikinaro-Johansson & Sherrill, 1994;
Sherrill, 1993) Sherrill (1993)

(Downs & Williams,
1994) Rizzo (1984; 1993)

( learning disabled, physical disabled)

Rizzo 1993
Physical Educators' Attitude Toward Teaching Individuals
with Disabilities- (PEATID- )









(Block & Vogler, 1994; Hodge,
Daris, Woodard, & Sherrill, 2002)

Rizzo (1993)
PEATID-
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(Sherrill, 1998, P.7)
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PEATID-
PEATID-

(theory of reasoned action)

Tripp Sherrill (1991)
(attitude theory of relevance to adapted physical education)

(theory-based research)

Physical
Educators' Attitude Toward Teaching Individuals with
Disabilities- (Rizzo, 1993) Ajzen Fishbein

(1980) (theory of reasoned action)

Fishbein Ajzen 1950
15 1967
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1975 (Ajzen & Fishbein,
1980)
(behaviors)
(personal beliefs)
(normative beliefs)
(rational) (Ajzen &
Fishbein, 1980, p. 5)

(conscious and voluntary) (intetion)
2-1-1
2-1-2
(Ajzen & Fishbein, 1980; 89
90) 88
83 82
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Ajzen, I. & Fishbein, M. Understanding Attitudes and
Predicting Social Behavior, 1980, P. 8)
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(OE) (BS)
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(NB) (M)
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Sherrill, C. Adapted Physical Activity, Recreation and Sport:
Crossdisciplinary and Lifespan, 1998, p. 229)

Ajzen  Fishbein (1980)
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2-1-3 ( Ajzen I, &
Fishbein, M. Understanding Attitudes and Predicting Social
Behavior, 1980, p. 84)

94-142 IDEA

14



(Kowalski & Rizzo,
1996)
(Folsom-Meek, Nearing, Groteluschen, &
Krampf, 1999; Patrick, 1987; Rizzo & Vispoel, 1991,
1992)

(International Federation of Adapted Physical Activity,

IFAPA) (Adapted Physical
Activity Quarterly, APAQ)
1984 2002
APAQ
Rizzo

(Folsom-Meek, Nearing, Groteluschen, & Krampf, 1999;
Hodge & Jansma, 1999; Kowalski & Rizzo, 1996; Rizzo,
1984; 1985; Rizzo & Kirkendall, 1995) Rizzo (1984)

(Physical Educators
Attitude Toward Teaching the Handicapped, PEATH)

(Folsom-Meek & Rizzo, 2002)
Rizzo (1984) PEATH (content

validity)

Chronbach a .97
PEATH
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20
PEATH
PEATH 20 5-7
20

1986 Rizzo PEATH 12
(learning/cognitive)
(physical disabilities) (behavioral
disorder) (educable mentally retarded)
(learning disabled) Likert
PEATH- PEATH- content
validity 6
(factor analysis)
(construct validity)
o
.88 .89 .88 .85(Rizzo & Vispoel, 1991)
Rizzo (1993)
PEATH- PEATID-
( "disabling condition" ) ( "handicapping

condition" )

Kowalski Rizzo (1996) PEATID-
PEATID- PEATH- 12
Likert /
(emotional/behavioral disorder, EBD)
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(specific learning disability, SLD)
(mildly-moderately mentally impaired, MMMI)

(moderately-severely mentally impaired,

MSMI)
PEATID- 12 6 1, 2,3, 4, 11,
12 6 5-10
12
Folsom-Meek Rizzo
(2002) (principal components analysis)
(obligue rotation) (varimax rotation)
PEATID-
PEATID-
50%
12 (component loadings)
.40 7 .71 Cronbach a .88
.71
PEATH 1984 Rizzo
9 (1986, 1993)
PEATID-

(Folsom-Meek & Rizzo, 2002)
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94-142

(Conatser, Block, & Lepore, 2000; Downs & Williams,
1994; Lienert, Sherrill, & Myers, 2001; Hodge, Murata, &
Kozub, 2002; Rizzo & Kirkendall, 1995; Rizzo & Wright,

1988)
(Heikinaro-Johansson & Sherrill, 1994; Sherrill, 1993)

Rizzo (1984)
(K-3, 4-6, 7-8) 262
K-8 150
112 210 (80%)

PEATH 194 (74%) 2%3

(randomized block factorial
design) Tukey HSD

F(2, 386) = .23, p > .05

(K-3)
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(4-6) (7-8) Rizzo

03 1.95%
2.8% o’ 10% (Tolson, 1980;
Thomas, Salazar, & Landers, 1991)

Rizzo
Rizzo
(Minner & Knutson, 1982)
Rizzo Vispoel (1991) Rizzo 1986
(PEATH- )
94 (K-12)
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12%

(one-way within-subjects ANOVA)

Rizzo Vispoel 1991

(similarities)

Rizzo Vispoel (1992)

174

PEATH-

Rizzo Vispoel (1992)
Patrick (1987) Stewart (1988)
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1991

Rizzo Vispoel (1992)

(1991, 1992)

Downs Williams (1994) Rizzo PEATH

371

(Mann-Whitney U test)

(cross-cultural)

(social structure)
(cultural variables)

Block Rizzo (1995) PEATID- 150
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Rizzo Kirkendall (1995) PEATH-

(174 )
(r=-.21,p
<.01)
9% Rizzo Kirkendall
(1995)
Kowalski Rizzo (1996) PEATID-

246
(infusion-based

curriculum)
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Kowalski
Rizzo (1996)

(academic preparation)

Hodge, Davis, Woodard Sherrill (2002)
(perceived
competence)

(on-campus off-campus)

Hodge Jansma(1999)

Hodge (2002)

PEATID-
2-1-1
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PEATH
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Rizzo & K-12
Vispoel PEATH-
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Rizzo &
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Block &
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Kowalski
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49.1%

91

29

86



53%
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241
115

52
263

43

105
353
19
253
77
147
338
113
26
62
79
129
99
108
177
300

42.
57.
23.
47.
23.

30.
32.
24.
12.
64.
35.
20.
79.
22.
77.
44.
56.
49.
50.
24.
10.
55.

22.
74.

53.
16.
30.
70.
23.

13.
16.
27.
20.
22.
37.
62.

O = N 00 ©O O © U 1 O NV O O O O © 0 O = OV —m L i © O = © N W N 0 N 3 W o — = NN 3 D

33



Rizzo (1993)

PEATID-

PEATID-

(88.33%)

91

12

60
45 (84.91%)

34

53
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PEATID

12
12 6
Rizzo (1993) PEATID-
PEATID-
Rizzo

(Folsom-Meek & Rizzo, 2002)
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.92

60
53

Cronbach a = .93
.92
(88.33%)
vy=.84
.83 p < .05

17

36

.93

.15

.92

.76

.93

17

.92

.67

.92

.78

.92

.84
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3-4-1

PEATID-
SPSS 10.0

37

.05




(Scheffe's method)

38



39



4-1-1
36.62
3 36
36.03 36.57
3 288

(t=.51 p<.05) /

(t=3.02 p<.05)

4-1-1 t

(N=204) (N=273)

t
33.88 6.31 32.19 5.87 3.02
35.35 5.98 35.95 6.28 -1.06
31.91 5.86 31.68 6.06 42
33.68 5.76 33.58 5.78 18
35.63 6.25 35.14 5.93 .87
35.91 5.73 36.03 6.06 -.21
35.25 6.08 35.24 6.26 .02
36.62 6.19 36.57 5.69 .09
278.23 39.48 276.38 39.42 51
p < .05
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4-1-2
3 288
(p < .05)
4-1-2 t
(N=309) (N=168)
t
33.21 6.40 32.36 5.20 1.46
36.45 6.22 34.30 5.80 3.70
32.19 6.23 31.03 5.38 2.12
34.15 6.01 32.64 5.15 2.88
36.13 6.22 33.92 5.53 3.86
36.75 5.97 34.55 5.55 3.93
36.05 6.26 33.76 5.75 3.92
37.32 5.86 35.25 5.76 3.71
282.26  40.48  267.81 35.62 3.88

p < .05
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4-1-3 4-1-4

t
4-1-3
4-1-3
(N=97) (N=386)
t

33.87 6.61 32.67 5.96 1.73

35.91 6.24 35.64 6.15 .38

31.66 6.17 31.81 5.92 -.22

34.29 6.02 33.45 5.69 1.28

35.44 6.45 35.33 5.98 17

36.75 6.36 35.78 5.79 1.45

35.67 6.21 35.13 6.17 .76

37.26 5.94 36.42 5.89 1.25

280.85 41.96 276.23 38.74 1.03
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(N=109) (N=368)
33.12 6.21 32.85 6.09 40
35.74 6.46 35.68 6.08 .10
31.64 6.16 31.82 5.92 27
34.09 6.24 33.48 5.62 .97
35.96 6.51 35.17 5.93 1.20
36.51 6.05 35.82 5.87 .08
35.05 6.45 35.30 6.10 .38
36.64 6.34 36.58 5.77 .10
278.76 41.13 276.70 38.94 48
4-1-4
PEATID-
4-1-5 4-1-6

43



(N=210) (N=267)
t

33.88 6.76 32.15 5.45 3.02

36.99 6.77 34.68 5.44 4.03

32.48 6.64 31.23 5.33 2.21

34.42 6.42 32.99 5.12 2.65

36.43 6.47 34.50 5.60 3.49

37.37 6.28 34.88 5.38 4.67

36.05 6.64 34.61 5.72 2.54

37.68 6.22 35.74 5.50 3.61

285.30 42.62 270.78 35.48 4.06
p < .05
4-1-6

t
(N=236) (N=241)
t

33.29 6.24 32.54 5.98 1.33

36.63 6.48 34.78 5.69 3.32

31.99 6.13 31.57 5.81 17

34.12 6.09 33.13 5.39 1.87

36.00 6.22 34.71 5.86 2.33

36.79 6.22 35.18 5.50 3.01

35.88 6.46 34.62 5.83 2.24

37.05 6.06 36.14 5.72 1.69

281.76 40.90 272.68 37.44 2.53
p < .05

44



t 4-1-7
4-1-7
4-1-7 t
(N=177) (N=300)
t

33.44 6.03 32.60 6.15 1.44

36.05 6.08 35.49 6.21 96

31.91 6.12 31.70 5.88 .36

33.86 5.74 33.48 5.78 71

35.93 6.15 35.01 6.00 1.59

36.26 5.84 35.81 5.96 .80

35.48 6.02 35.10 6.28 .64

37.01 5.93 36.34 5.88 1.20

279.93 39.25 275.54 39.48 1.18

45



Scheffe 4-1-8

4-1-8
Scheffe
4-1-8
(SS) (MS) F(3, 473)

200.53 66.84 1.80

17583.78 37.18
57.25 19.08 .50

17998.07 38.05
122.97 40.99 1.15

16834.91 35.59
100.19 33.40 1.01

15708.13 33.21
40.93 13.64 .37

17491.90 36.98
213.51 71.17 2.05

16435.24 34.75
144.28 48.09 1.26

18025.51 38.11
286.86 95.62 2.78

16282.43 34.42
5456.54 1818.85 1.17

733948.70 1551.69

p < .05
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Scheffe 4-1-9
4-1-9
4-1-9
(SS) (MS) F(3, 473)
14.11 4.70 .13
17770.19 37.57
69.72 23.24 .61
17985.59 38.03
101.33 33.78 .95
16856.55 35.64
130.91 43.64 1.32
15677.41 33.15
116.67 38.89 1.06
17416.17 36.82
22.17 7.39 21
16626.58 35.15
176.43 58.81 1.55
17993.36 38.04
110.36 36.79 1.06
16458.93 34.80
2302.38 767.46 .69
737102.86 1558.36

47



Scheffe 4-1-10

4-1-10
Scheffe
(M =33.81)
(M =29.69)
(M =37.00)
(M =32.23)
(M =
36.71) (M =
32.23) (M=34.35)

(M
32.56, M = 33.00)
(M = 28.48)

(M = 34.37, M = 35.05)
(M = 30.92)

48



(M =36.35, M = 37.00)
(M =31.96)
(M =33.91)
(M =37.07) (M =
33.44) (M = 34.33)
(M =36.41, M = 36.44)
(M =32.06)
(M = 33.66)

(M =37.29, M = 38.21)
(M = 34.35)

(M = 284.57, M = 286.53)

(M = 253.13)

(M =267.31)
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4-1-10

(SS) (MS) F(4, 472)
829.19 207.30 5.77
16955.11 35.92
1212.79 303.20 8.50
16842.52 35.68
884.66 221.17 6.50
16073.23 34.05
737.53 184.38 5.78
15070.79 31.93
1235.51 308.88 8.95
16297.32 34.53
987.57 246.89 7.44
15661.18 33.18
1258.37 314.59 8.78
16911.42 35.83
676.27 169.07 5.02
15893.01 33.67
59682.56 14920.64 10.36
679722.68 1440.09
p < .05
Scheffe
4-1-11
4-1-11
Scheffe
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(M =33.41, M = 36.00)

(M =
30.70)
(M = 40.84)
(M = 36.25) (M =
32.89)
(M = 37.32)
(M = 32.06) (M =
29.83)
(M = 37.89)
(M = 34.02)
(M = 31.50)
(M = 40.32)
(M = 35.93)

51



(M = 32.52)

(M = 40.21)
(M = 36.52)
(M = 33.37)
(M =35.71, M = 38.47)
(M = 33.08)
(M =37.06, M = 38.89)
(M = 34.61)

(M = 309.95)
(M = 280.96)
(M = 258.50)
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4-1-11

(SS) (MS) F(2, 474)
782.98 391.49 10.92
17001.32 35.87
1441.60 720.80 20.57
16613.72 35.05
1010.24 505.12 15.01
15947.65 33.65
873.42 436.71 13.86
14934.90 31.51
1424 .45 712.23 20.96
16108.38 33.98
1159.03 579.51 17.73
15489.72 32.68
769.56 384.78 10.48
17400.23 36.71
589.64 294.82 8.75
15979.65 33.71
62102.61 31051.30 21.73
677302.64 1428.91

p < .05

Scheffe
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4-1-12

4-1-12
Scheffe
(M = 33.98)
(M =32.23)
(M = 36.24)
= 34.60)
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(M



4-1-12

(SS) (MS) F(2, 474)
289.95 143.48 3.89
17497.35 36.91
1.99 .99 .03
18053.33 38.09
84.59 42.30 1.19
16873.30 35.60
166.26 83.13 2.52
15642.06 33.00
302.00 151.00 4.15
17230.83 36.35
6.53 3.27 .09
16642.21 35.11
160.92 80.46 2.12
18008.87 37.99
111.20 55.60 1.60
16458.06 34.72
6029.86 3014.93 1.95
733375.38 1547.21

p < .05
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Scheffe 4-1-13
4-1-13
4-1-13
(SS) (MS) F(2, 474)
18.25 9.13 .24
17766.05 37.48
40.72 20.36 .54
18014.60 38.01
38.74 19.37 .54
16919.15 35.69
4.87 2.44 .07
15803.45 33.34
47.02 23.51 .64
17485.82 36.89
7.04 3.52 .10
16641.70 35.11
7.87 3.93 .10
18161.92 38.32
5.43 2.71 .08
16563.85 34.95
703.07 351.53 .23
738702.18 1558.44
Scheffe 4-1-14
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4-1-14

Scheffe
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4-1-14

(SS) (MS) F(4, 472)
221.84 55.46 1.49
17562.46 37.21
363.70 90.92 2.43
17691.62 37.48
205.28 51.32 1.45
16752.61 35.49
231.83 57.96 1.76
15576.49 33.00
317.10 79.27 2.17
17215.74 36.47
303.63 75.91 2.19
16345.12 34.63
296.25 74.06 1.96
17873.55 37.87
187.39 46.85 1.35
16381.90 34.71
10064.76 2516.19 1.63
729340.48 1545.21

p < .05
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R =.288 R?>=.083 F(1,475)=43.11 p < .05

R =.319 R?>=.102 F(2, 474) =
26.89 p < .05

R
= .335 R?=.112 F(3,473)=19.93 p < .05
4-2-1
R R R?change F B B
.288 .083 .083 43.11 19.62 .24
.319 .102 .019 26.89 -10.93 -.14
.335 A12 010 19.93 -8.68 -.11

R*=.112 N =477 p < .05

59



11.2%

4-2-2

R =.210 R?=.044 F(1, 475)=21.87 p < .05
R = .245 R?=.060 F(2, 474) =15.15 p
< .05 R = .268 R’
= .072 F(3, 473) =12.19 p < .05

4-2-2 /
R R? R’change F B B
210 .044 .044 21.87 2.37 .19
.245 .060 016 15.15 -1.58 -.13
268 072 012 12.19 -1.35 - 11

R?*=.072 N =477 p < .05

7.2%
4-2-3
R =.281 R?>=.079 F(1,475)=40.58 p

< .05 R =.314 R?=.099
F(2, 474) = 25.95 p < .05
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R =.329 R>=.108 F(3, 473) =19.14 p < .05

4-2-3
R R? R’change F B B
281 .079 .079 40.58 3.15 .24
314 .099 .020 25.95 -1.66 -.13
.329 .108 010 19.14 -1.22 -.54
R*=.108 N =477 p < .05
4-2-3
10.8%
4-2-4
R
= .229 R?=.052 F(1, 475)=26.19 p < .05
4-2-4
R R* R’change F B B
229 .052 052 26.19 2.86 .23

R?*=.052 N =477 p<.05

61



5.2%

32 R?=.054 F(l, 475) =26.93

p
< .05
4-2-5
R R* R’change F B B
232 .054 054 26.93 2.80 23
R?=.054 N =477 p < .05
4-2-5
5.4%
4-2-6
R
= .284 R?=.080 F(l,475)=41.58 p < .05
R = .305 R?=.093 F(2, 474) =
24.33 p < .05 R
= .322 R?=.104 F(3,473)=18.22 p < .05
R =.338 R?’=.114 F(4, 472) =
15.19 p < .05
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4-2-6

R R’ R’change F B B
.284 .080 .080 41.58 2.85 .22
305 .093 013 24.33 -1.46 -.12
322 1104 010 18.22 -1.35 -.11
338 114 010 15.19 .71 .10

R*=.114 N =477 p < .05

11.4%

R = .263
R?=.069 F(l, 475) =135.41 p < .05

R =.312 R?=.098 F(2,474) =25.61 p
< .05 R = .331 R?
= .110 F(3,473)=19.43 p < .05

4-2-7

R R’ R’change F B B
263 .069 .069 35.41 2.54 .21
312 .098 .028 25.61 -2.01 -.17
331 012 012 19.43 -1.42 -.12

R*=.110 N =477 p < .05
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11%

R = .206

R? = .042 F(l, 475) =21.00 p < .05
R = .242 R?=.059 F(2, 474) = 14.73

p < .05
4-2-8

R R R?change F B B

206 .042 042 21.00 2.21 17

242,059 017 14.73 -1.70  -.13

R?*=.059 N =477 p<.05
4-2-8
5.9%
4-2-9
R = .188

R?=.035 F(l, 475)=17.37 p <.05 R

= .234 R?=.055 F(2,474)=13.68 p < .05
R =.270 R*>=.073 F(3, 473)

12.36 p < .05 R
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= .285 R?=.081 F(4, 472)=10.45 p < .05
4-2-9
R R* R’change F B B
188 .035 .035 17.37 1.73 .14
.234  .055 .019 13.68 -.86 -.12
270 .073 018 12.36 -1.69 -.14
.285 .081 .009 10.45 -1.17 -.10
R®> = .081
4-2-9
8.1%
8.3%
4.2%
4-3-1
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4-3-1

(N = 437)
32.91 6.11 12-51
35.69 6.16 12-52
31.78 5.97 12-51
33.62 5.76 12-52
35.35 6.07 12-53
35.98 5.91 19-55
35.24 6.18 12-57
36.59 5.90 12-52
277.17 39.41 136-408
4-3-1 12
36
36.59
F(7, 3808) =37.32 p < .05 4-3-2
4-3-1
4-3-2
(df) (SS) (MS) F
7 65.52 9.36 37.32
3808 955.06 .25
3815 1020.58
p < .05
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37
36
35
34
33
32
31
30
29

Scheffe

4-3-3

67

(p < .05)
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4-3-3

Scheffe
A B C D E F G H
A .-
B .
C NS -
D NS -
E NS --
F NS NS -
G NS NS NS --
H NS NS -
2.74 2.98 2.65 2.80 2.95 3.00 2.94 3.05
51 51 .50 .48 51 .49 51 49
p < .05
A = B = C =
D = E = F =
G = H = NS =
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(Kowalski & Rizzo, 1996; Rizzo,1985; Rizzo &
Vispoel, 1991; Rizzo & Wright, 1988; Rowe & Stutts,
1987)

M =276.23
M =276.38
(Aloia, Knutson, Minner, & Von Seggern, 1980)
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(Marston & Leslie, 1983; Rizzo

& Vispoel, 1991)

Tripp Sherrill (1991) (contact

theory)

(conditions)

& Stutts, 1987; Stewart, 1988)

Tripp

(social climate)

71

(favorable)
(positive)

(Rowe

Sherrill(1991)

1-3



(individual goals)

Rizzo Vispoel (1991);
Liebrman, Houston-Wilson Kozub (2002)
Folsom-Meek (1999)

Kowalski Rizzo (1996)

(infusion-based

model)
(skill) (activity)
(lecture courses)
(concepts)
(knowledge) (professional attitudes)

(Barrette et al., 1993;
Kowalski, 1995)

(DePauw & Goc Karp, 1994a; 1994b; Kowalski,
1995; Rizzo, Broadhead, & Kowalski, 1997)
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Rizzo Vispoel (1991)

(IEP)

Kowalski Rizzo (1996)
Rizzo Vispoel (1991)
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Gavron DePauw (1989)

Rizzo (1985)
Fi 187 =3.87,p
< .05 Rizzo Vispoel (1991) Rizzo Kirkendall
(1995)
30
50

Rizzo (1998)

P739-742

92
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11
36.9%
30.8%

(Hodge & Jansma, 1999; Schmidt-Gotz, Doll-Tepper,
& Lienert, 1994)
Santomier (1985)

Scheffe
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Scheffe

(Block & Rizzo, 1995; Kowalsk & Rizzo, 1996;
Rizzo & Kirkendall, 1995; Rizzo & Vispoel, 1991)

35

90
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(Folsom-Meek & Nearing, 1994; Folsom-Meek,
Nearing, & Krampf, 1995; Kowalski & Rizzo, 1996;
Rizzo & Kirkendall, 1995)

Folsom-Meek, Groteluschen Nearing (1996)
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(Block & Rizzo, 1995;

Kowalski & Rizzo, 1996; Rizzo & Kirkendall, 1995;

Rizzo & Vispoel, 1991)

(academic preparation)

(Kowalski & Rizzo, 1996; Folsom-Meek,

Nearing, & Krampf, 1998)

11.2%
Kirkendall(1995)

Rizzo

78

(p <.05)

Rizzo

1991
5-2-1

8.3%



5-2-1 (R?)

RZ

Kowalski &
Rizzo(1996) PEATID- 19
Rizzo &
Vispoel(1991) PEATH- 12
Rizzo &
Kirkendall PEATH- .06
(1995)

2003 PEATID- .08

(Albarracin, Johnson, Fishbein, &
Muellerleile, 2001; Conatser, Block, & Gansneder, 2002;
Courneya & Bobick, 2000; Kudlaeck, et al., 2002,
Theodorakis, Bagiatis, & Goudas, 1995)
Ajzen(1991)

(planned behavior theory)

83
82 Ajzen

(perceived behavioral

control)
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5-2-1 Rizzo(1984, 1986, 1993)
PEATH, PEAH- PEATID-

Rizzo

Kowalski & Rizzo, 1996

Ajzen(1991) Bandura
(Bandura, 1977, 1982, 1986)

(Ajzen, 1991)
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5-2-1

e

(

Conatser, P., Block, M.,

& Gansneder, B. 2002, Adapted Physical Activity Quarterly,

19, p. 283)

4.2%

14

2.8%

81

1.2%

8.0%



(Kowalski, 1995)

Scheffe
(M =36.59) (M = 35.98)
(M =35.69) (M = 35.35)
35.24) (M =33.62)

321.91) (M = 31.78)

82

(M

(M
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Rizzo Vispoel(1991)

(Rizzo, 1984; Rizzo & Vispoel, 1991; Rizzo & Wright,
1987; Tripp, 1988)

(Rizzo, 1984; Rizzo & Vispoel, 1991; Rizzo & Wright,
1987) Tripp (1988) 10
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600 477 79.5%

14
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90

90

&9

85

89

2 105-113

90

84

91

86
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76 17-23
86

91

89
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261-292
91

88

85
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32-33
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108-114
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A Physical Educators Attitude Toward Teaching I ndividuals with Disabilities-111

(Terry L. Rizzo, 1993)

General Directions:

This study contains a series of statements which express beliefs about teaching individuals
with disabilitiesin your regular physical education classes. Thereareno right or wrong
responses. Circletheresponse that best describesyour beliefs about each statement for

each disability.

Enclosed is an explanation of four disabling conditions found in the survey to assist you
in your response. Read the descriptions car efully before you begin the study. It is

important to respond to the statements using only these descriptions.

DO NOT SKIP ANY QUESTIONS.
CIRCLE ONLY ONE RESPONSE PER DISABILITY.
ALL RESPONSES WILL BE KEPT CONFIDENTIAL.

DESCRIPTIONS OF DISABILITIES

Emoational/Behavioral Disorder: Theterm refersto a condition characterized by one or
mor e of the following behavior clusters: severely deviant disruptive, aggressive or
impulsive behaviors, withdrawn or anxious, general pervasive unhappiness, depressed or
wide mood swings, delinquency, hyper activity, social maladjustment, hyper sensitivity. It

isusually serviced with a behavior management program.

Specific Learning Disability: " A specific learning disability is a disorder within the
individual which affects learning relative to that individual's potential. The disability
interfereswith the acquisition, organization, and/or expression of information such asin
listening, reading, writing, thinking, and movement. I n physical education this student

could have difficulty with spacial awareness."
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Mild-M oder ate Mentally Impaired: This student would be considered to havean 1Q
scorein therange of 50 to 80 on standar dized intellectual tests. The student will probably
develop communication skills and social skills but will lag behind their peers. the student
usually can learn vocational and daily living skills but may need guidance and/or assistance
in these areas. These students may have difficulty in performing motor skills, and exhibit

ashort attention span.

M oder ate-Severely Mentally Impaired: Thisstudent would be significantly subaverage
in intellectual functioning. They would have an | Q score below 50 on standar dized tests.
They may or may not be able to verbally communicate. Thereislittle socialization or

interaction. They aretotally dependent on othersfor self-care.

Please cir cle the response which best correspondsto your agreement with each

statement and for each labeled disability. Do NOT skip any.

KEY

SD=STRONGLY DISAGREE
D=DISAGREE
U=UNDECIDED

A=AGREE

SA=STRONGLY AGREE

One advantage of teaching studentslabeled in my regular physical
education classes with nondisabled studentsisthat all studentswill

learn to work together toward achieving goals.

1. Emotional/behavioral disorder SDDUA SA
2. Specific learning disability SDDUASA
3. Mild-moder ate mentally impaired SODDUASA
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4. M oder ate-severe mentally impaired SDDUASA

Teaching studentslabeled in my regular physical education classes will motivate

nondisabled studentsto learn to perform motor skills.

5. Emotional/behavioral disorder SDDUA SA
6. Specific learning disability SDDUASA
7. Mild-moder ate mentally impaired SDDUASA
8. Moderate-severe mentally impaired SDDUASA

Studentslabeled will learn morerapidly if they aretaught in my regular physical education

class with nondisabled students.

9. Emotional/behavioral disorder SDDUA SA
10. Specific lear ning disability SDDUASA
11. Mild-moder ate mentally impaired SDDUASA
12. Moder ate-severe mentally impaired SDDUASA

Sudentslabeled will develop a more favor able self-concept as a result of lear ning motor
skillsin my regular physical education class with nondisabled peers.

13. Emotional/behavioral disor der SDDUA SA
14. Specific lear ning disability SDDUASA
15. Mild-moder ate mentally impaired SDDUASA
16. Moder ate-severe mentally impaired SDDUASA

Studentslabeled will not be accepted by their nondisabled peersin my regular physical
education classes.

17. Emaotional/behavioral disor der SODDUASA
18. Specific lear ning disability SDDUASA
19. Mild-moderate mentally impaired SDDUASA
20. M oder ate-sever e mentally impaired SDDUASA
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Sudentslabeled in my regular physical education classes with nondisabled students will
disrupt the harmony of the class.

21. Emotional/behavioral disorder SDDUA SA
22. Specific lear ning disability SDDUASA
23. Mild-moder ate mentally impaired SDDUASA
24. M oder ate-severe mentally impaired SDDUASA

Having to teach studentslabeled in my regular physical education classes with nondisabled
students places an unfair burden on teachers.

25. Emotional/behavioral disorder SDDUA SA
26. Specific lear ning disability SODDUASA
27. Mild-moderate mentally impaired SDDUASA
28. M oder ate-severe mentally impaired SDDUASA

Asa physical education teacher, I do not have sufficient training necessary to teach students
labeled with nondisabled studentsin my regular physical education classes.

29. Emotional/behavioral disorder SDDUA SA
30. Specific learning disability SDDUASA
31. Mild-moderate mentally impaired SDDUASA
32. M oder ate-severe mentally impaired SDDUASA

Teaching student labeled in my regular physical education classes with nondisabled
students means more work for me.

33. Emotional/behavioral disorder SDDUA SA
34. Specific learning disability SDDUASA
35. Mild-maoder ate mentally impaired SDDUA SA
36. M oder ate-severe mentally impaired SDDUASA

Studentslabeled should not be taught in my regular physical education classes with

nondisabled students because they will requiretoo much of my time.
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37. Emotional/behavior al disorder SDDUA SA

38. Specific learning disability SDDUA SA
39. Mild-moder ate mentally impaired SDDUASA
40. M oder ate-sever e mentally impaired SDDUASA

Asa physical education teacher, | need more coursework and training before | will feel
comfortable teaching physical education classes with studentslabeled with nondisabled

students.

41. Emotional/behavioral disorder SDDUASA
42. Specific lear ning disability SDDUASA
43. Mild-moderate mentally impaired SDDUASA

44. M oder ate-sever e mentally impaired SDDUA SA

Sudentslabeled should betaught with nondisabled studentsin my regular physical
education classes whenever possible.

45. Emaotional/behavioral disorder SDDUA SA
46. Specific learning disability SDDUASA
47. Mild-moder ate mentally impaired SODDUASA

48. M oder ate-sever e mentally impaired SODDUASA

A FEW FINAL QUESTIONSABOUT YOURSELF

Identify your gender. Female Male

What isyour age?

How many year s have you taught physical education?

What grade levels are you presently teaching?

Do you have a Developmental/Adapted Physical

Education teaching license? Yes No

Have you taken any Developmental/Adapted Physical Education cour ses?

Undergraduate? Yes No If so, how many cour ses?
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Graduate? Yes No If so, how many cour ses?

Have you taken any Special Education courses?
Undergraduate? Yes No If so, how many cour ses?

Graduate? Yes No If so, how many cour ses?

Have you had any experience teaching individuals with disabilities? Yes No

How many years have you taught individuals with disabilities? Number of years
Rate the quality of your teaching experience for individuals with disabilities.

No experience

Not good

Satisfactory

Very good

If you have been around or worked with individuals with disabilities, what disability(ies) did
they have?

How competent do you feel teaching students with disabilities?
Not at all
Somewhat

Very

THANK YOU FOR YOUR HELP!
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